Lecture # 21
Methodology
Today, we are going to start Practical English Language Teaching by David Nunan. This book has four sections which are as follows:
Exploring Skills: 
   i)   Methodology by David Nunan
  ii) Listening By Marc Helgenseen
  iii) Speaking-Kathleen M.Bailey
  iv) Writing Maggie Sokoluk
Exploring Language:
   i)  Pronunciation—by John Murphy
  ii) Vocabulary-I.S.P Nation
  iii) Grammar- David Nunan
What is Methodology?
Longman Dictionary of Applied Linguistics defines methodology as:  …. The study of the practices and procedures used in teaching, and the principles and beliefs that underlie them.
Methodology includes:
· A study of the nature of language skills (reading, writing, speaking, listening and procedures for teaching them. 
· Study of the preparations of lesson plans, materials and textbooks for teaching language skills. 
· The evaluation and comparison of language teaching methods (e.g. the audio-lingual method and direct method). Comparing one method of language teaching with another to see how one method is better than the other one, and also to see strengths and weakness of various methods.  Evaluation of methods remove weakness and help practitioner employ various methods well. 

Background to language Teaching Methodology:

Language teaching has been around for many centuries, and over the centuries, it has changed. Various influences have affected language teaching. Reasons for learning language have been different in different periods. In some eras, languages were mainly taught for the purpose of reading. In others, it was taught mainly to people who needed to use it orally. These differences influenced how language was taught in various periods. Also, theories about the nature of language and the nature of learning have changed. 
However, many of the current issues in language teaching have been considered off and on throughout history.
A language teaching method is a single set of procedures which teachers are to follow in the classroom.  Methods are usually based on a set of beliefs about the nature of language and learning. Methods contrast with approaches, which are more general, philosophical.
The oldest method is GTM. GTM was challenged in 1950s and 1960s by Audiolingualism, a method that is still very popular today and its influence cab be seen in a variety of drill based techniques and exercises. 

ALM based on theory of Learning Behaviorism and structural linguistics:  
Behaviorism and structural linguistics provided the following characteristics of 
Audiolingualism:

· Priority is given to spoken rather than written languages
· Language learning is basically a matter of developing a set of habits through drilling.
· Teach the language not about the language

In 1960s, behaviorism and structural linguistics were severely criticized as being inadequate representations of both the learning process and the nature of language.
In place of Behaviorism psychologists proposed cognitive psychology cognitive psychology while Noam Chomsky developed a new theory called transformational generative grammar. Both these approaches emphasized on thinking, comprehension, memory and uniqueness of language learning to the human species. Methodologists seized on the theories and developed a method known as cognitive code learning.  Cognitive code learning promoted language learning as an active mental process rather than a habit formation.  Many more methods were adopted; outcome was the successful learning takes place if learner are encouraged to adopt the right attitude and interests in relation to the target language and target culture. The best known methods; silent way, suggestopedia and CLL

Communicative Language Teaching: Communicative language teaching (CLT), or the communicative approach, is an approach to language teaching that emphasizes interaction as both the means and the ultimate goal of study.







      
   Lecture # 22
       Methodology
Review of the last lecture:
· In 1970, there was a major shift in the paradigm of Language Teaching. 
· Linguists began to look at language a means of expressing meanings.  
· This shift brought a profound effect on language teaching methodology
Communicative Language Teaching
· In the earliest version of CLT, meaning was emphasized over form, fluency over accuracy.
· This earliest version of CLT pave grounds for considering communicative needs of the learners. This needs based approach reinforce Learner centered education.
· In recent years, the broad approach known as CLT has been realized methodologically by task based language teaching (TBLT).
Principles of Language Teaching Methodology:
1) Focus on the Learner:
Need Analysis of the learner: Learner of a language is a key person in the process of language teaching so learners’ need analysis is a must for successful teaching learning process. By knowing the needs of a learner, better planning can be done and his needs could be taken care off.
Learners are involved in their learning processes. 
Learners’ involvement in the teaching learning process saves nine and help both the teacher and the taught achieve their goals.
Two Dimension of involvement:
 i) Learners’ involvement in making decisions 
   What to learn?
   How to learn?
   How to be evaluated?
ii) Maximizing the class time:
Learner needs could also be considered if learners are given more time than the  teacher.    More time for learners than the teachers; teacher need to give more time to the students so that learner would improve their skills.
Involving learners in the learning Process
 Make instructional goals clear to learners
·  Help learners to create their own goals
·  Ask them to use their second language outside of the class
· Help leaners to become more aware of learning processes and strategies.
· Give learners opportunities to make choices between different options in the classroom.
· Teach learners how to create their own learning tasks.

2: Develop your own personal Methodology
Learners have different learning styles.
What is the best way to learn?
The best way for a person to learn depends on the person, of course. It is well know that people have different leaning styles that work best for them. The best approach for an instructor to take is to address a variety of learning styles with their teaching plan. It is also helpful to encourage students to understand their preferred leaning style. By the time students reach the college level it is often assumed that they have figured out the best and most productive way to study to retain information. Of course, this is not a correct assumption. Teachers should make students aware of the various learning styles and encourage them to consider their preferred style as they complete their studies.
Providing the right environment conducive to learning
The classroom environment can also have a big effect on the amount of learning that occurs. Here again, people are different and have different environmental preferences. Nevertheless, understand what effects the learning process is important to know. Some of the common learning styles and environmental factors that should be considered when attempting to create the best learning conditions are listed below.
(This following information was adapted from: Moore, Carol. (1992). Learning Styles - Classroom Adaptation<based primarily on Carbo Learning Styles>.


	Learning Styles
	DESCRIPTION

	Structure of Lessons
	Most students learn best when there is a logical sequential, delineated lesson that provides the objective and systematic steps to do the assignment. This type of student benefits from the use of rubrics so that they can better follow lectures and assignments. However, some students do not like much structure and appreciate being given choices and allowed to be creative.

	Sociological
	Some students benefit greatly from group activities and other do not. For those who are peer learners, pair them with another student when possible. For those who are self learners, do not force them into a group/peer-learning situation all the time. Cooperative learning is an important learning tool but some students are more introverted than others and may have difficulty participating in group activities.

	Auditory
	Some students learn best by listening. Auditory learners do well with lecture, class discussions, etc. While lecture is considered the least effective teaching method, some students learn best by simply listening. These students may also be more sensitive to outside noises.

	Visual
	Visual learners benefit from a variety of ocular stimulation. One example would be the use of colors. These students like images and written information. They like to be able to read instructions or the text on their own to increase their understanding. When studying it is helpful for these student to use different color highlighters or pens as they are reading and taking notes. These students may also be more sensitive to visual distractions.

	Tactile
	Most people learn best with hands-on activities, but some gain a lot more from it than others. Some students really increase their learn potential when they give their opportunity to do something by themselves Especially in a science classroom there should be plenty of opportunities to learn by doing.

	 
Environmental Factors
	 
 

	Formal vs. Informal
	A formal setting would be the traditional desk and chain or possibly a table. An informal setting would be the floor, a couch, a beanbag, etc. Every student's brain will not function the same in the same postural position. So when you see a student slouching in a traditional desk or chair, it may simply mean that they would learn better in more of a informal setting.

	Noise vs. Quiet
	Some students find sound distracting and some find it calming. It may be beneficial to have several study areas established. One where the noise level is kept to a minimum and one where some background noise is present.

	Temperature
	Room temperature also plays a key role in learning. If a student is too cold or too hot, they will have more of a hard time concentrating on what their learning task is. It is recommended that the classroom temperature be cool if possible. This way those who do not like being cold can simply wear another layer of clothing and be comfortable.

	Bright vs. Dim
	Everybody's eyes react differently to light. Some students may need to sit by a bright reading lamp while others may get a headache when too much light is present. A light level that all students find comfortable should be sought.

	Kinesthetic
	Some people need to have continuous movement as they are studying, such as tapping there fingers or foot on the floor, fooling with their hair, using a stress ball, or chewing gum. This is absolutely natural but if they are not alone studying, make sure they do not distract others.

	Mobility
	The human body is built to move and it does particularly like to sit still for long periods of time. Have students to stand, stretch, and take short breaks as needed during studying. It is good to study in 20-30 minute increments with a brief break between each block of time. Research has shown that it only takes 30 seconds to rest and recharge the brain.



· Teachers do have their own teaching styles.
 It is due to their experience, trainings etc.
 Example:
 Student: I work very hard for my project yesterday.
 Teacher A: No: Remember Ali, the past tense of work is 
               worked
Example:
 Student: I work very hard for my project yesterday.
 Teacher B: Oh! You worked very hard for your project yesterday.
The examples reflect two different teaching style.  In the first example, the teacher negates the students comment and provides him the correct option. In the second example, the teacher communicates the correct version with his body language. 

3: Build instructional sequences based on Pre-task; task and follow-up cycles
Pre-task or warm up stage:
· It creates interest of the learners.
· Helps build schema in relation to the topic,
· Key Vocabulary, revise a grammatical point
Task:

· Main activity of the class:
· Task may have several subtasks
Follow up task.
· To get feedback from students:
· The feedback can be oral and written.
 See Book for more examples.

4: Classroom Techniques and Tasks:
 
Make a note of the things you have to do this week. Leave two spaces free.
                  
                      Monday       Tue      Wed     Thus       Friday       
Afternoon:
Evening:  
                            
Now work with two other students. Arrange a time to go on hiking. You might have to change your schedule. 
What level of proficiency do you think the task above is designed for?
5: Methodology in the classroom:

Read the methodology from david Nunan page number 14 with commentary at the end.
Conclusion: 
In these two lectures, we provided a basic introduction to language teaching methodology, sketching out how the field has evolved over the last forty years, and then looked at contemporary approaches within the context of a communicative approach to language teaching.





Lecture # 23
Listening Skills
Review of the last lecture:
What is listening?
Which activity involves the most amount of listening? Students spend 20 percent of all school related hours just listening. If television watching and one-half of conversations are included, students spend approximately 50 percent of their waking hours just listening. For those hours spent in the classroom, the amount of listening time can be almost 100 percent. Look at your own activities, especially those related to college. Are most of your activities focused around listening, especially in the classroom? 
If you ask a group of students to give a one word description of listening, some would say hearing; however, hearing is physical. Listening is following and understanding the sound---it is hearing with a purpose. Good listening is built on three basic skills: attitude, attention, and adjustment. These skills are known collectively as triple-listening.
Listening is the absorption of the meanings of words and sentences by the brain. Listening leads to the understanding of facts and ideas. But listening takes attention, or sticking to the task at hand in spite of distractions. It requires concentration, which is the focusing of your thoughts upon one particular problem. A person who incorporates listening with concentration is actively listening.  Active listening Active listening is a method of responding to another that encourages communication. 
Listening is a very important skill, especially for tutors. Many tutors tend to talk too much during a tutorial session. This defeats the purpose of tutoring, which is to allow students to learn by discussion. Rather than turning the session into a mini-lecture, tutors must actively listen and encourage their students to become active learners. Giving a student your full attention is sometimes difficult because you start to run out of time, or you find yourself thinking about your next question; however, the time you spend actively listening to your student will result in a quality tutoring session. 
Poor Listening Habits and Good Listening Habits
	Poor Listening Habits 
	Poor Listeners... 
	Good Listeners... 

	Criticizing a speaker 
	criticize the speaker's voice, clothes, or looks. Therefore, they decide that the speaker won`t say anything important.
	realize that a lecture is not a popularity contest. Good listeners look for the ideas being presented, not for things to criticize.

	Finding fault with the speaker
	become so involved in disagreeing with something the speaker states that they stop listening to the remainder of the lecture 
	listen with the mind, not the emotions. Good listeners jot down something they disagree with to ask the speaker later, then go on listening. 

	Allowing yourself to be distracted 
	use little distractions -- someone coughing, a pencil dropping, the door opening and closing -- as an excuse to stop listening. 
	filter out distractions and concentrate on what the speaker is saying. 

	Faking attention 
	look at the speaker but don't listen. They expect to get the material from the textbook later. 
	understand that speakers talk about what they think is most important. Good listeners know that a good lecture may not contain the same information as the textbook. 

	Forcing every lecture into one format 
	outline the lecture in detail. The listener is so concerned with organization that he misses the content. 
	adjust their style of note-taking to the speaker's topic and method of organization. 

	Listening only for facts 
	only want the facts. They consider everything else to be only the speaker's opinion. 
	want to see how the facts and examples support the speaker's ideas and arguments. Good listeners know that facts are important, because they support ideas. 

	Listening to only the easy material 
	think it is too difficult to follow the speaker's complicated ideas and logic. A poor listener wants entertainment, not education. 
	want to learn something new and try to understand the speaker's point. A good listener is not afraid of difficult, technical, or complicated ideas. 

	Calling a subject boring 
	decide a lecture is going to be dull and "turn out" the speaker. 
	listen closely for information that can be important and useful, even when a lecture is dull. 

	Overreacting to "push button" emotional words 
	get upset at words which trigger certain emotions -- words such as communist, income tax, Hitler or abortion. Emotion begins and listening ends. 
	hear these same words. When they do, they listen very carefully. A good listener tries to understand the speaker's point of view. 

	Wasting thought speed
	move along lazily with the speaker even though thinking is faster than speaking. A poor listener daydreams and falls behind. 
	use any extra time or pauses in the lecture to reflect on the speaker's message. They think about what the speaker is saying, summarize the main points, and think about the next points.


 Teaching Listening
Aims of the session
1. Why is listening so difficult for students?
2. What do we listen to in everyday life?
3. What are the characteristics of the listening process?
4. What are the principles of teaching listening?
5. What are the common activities in teaching listening?
 I. The importance of teaching listening
  1.  Listening is one of the four basic skills of a language.
  2.  Why does listening seem so difficult for Chinese students?
Task 1: In your English learning experiences, did you find listening more difficult than the other three skills? Can you think of any reasons why listening is often considered to be more difficult?
Conclusion:
  In Foreign language learning, both listening and reading are receptive skills, but listening can be more difficult that reading because:
       Different speakers produce the same sounds in different ways. (different dialects and accents, stresses, rhythms, intonations, mispronunciations)
       The speed of the input of spoken material cannot be controlled;
       Spoken material is often heard only once. And the listener cannot pause the speaker to work out the meaning.
       Background noise.
       Memory and recurrence.
3. What do we listen to in everyday life?
As we know, listen is very important in daily communication. There is a great variety of situations where we need to listen to English. As a fact, Chinese students have few chances to be exposed in listening.
Task 3: Below is a list of situations where Chinese people may need to listen to English. Choose eight situations that you think are the most frequent.

II. Characteristics of the listening process
       The listening situations in TASK 3 can also be divided as
       Formal or informal
        Rehearsed or non-rehearsed;
       The listener can or cannot interact with the speaker
According to Ur(1996), listening process has following characteristics:
Spontaneity: We often listen to people speaking spontaneously and informally without rehearsing what they are going to say ahead of time.
Context:  The context of listening is usually known in real life. The situation usually helps us predict what we are going to hear.
Visual clues: While listening, the speakers’ facial expressions, gestures and other body language will provide us visual clues which can help us understand and predict what we hear.
Listener’s response: Most of the listening allows the listener to responds the speaker, whether they understand or not.
Speaker’s adjustment: The speaker can adjust the way of speaking according to the listener’s reactions.
III. Objective and Principles for teaching listening
1. Objective of teaching Listening
       Learn how to listen
       Learn to pick up the most important information
       Learn to become a skillful listener
       Like listening
       Like imitating
       Like participating in communicative activities
2. Teaching principles
1) Focus on process of listening;
In listening, people must do many things to process information they are receiving. They have to hear what is being said, they have to pay attention to catch as much information as possible so as to construct a meaningful message in their mind by relating what they hear to what they already know..
2) Combine listening with other skills. Listening and speaking are closely related. Both of them belong to the oral skill. They need interaction so that to help communication.
3) Focus on comprehension of meaning. Understand the meaning is more important to memorize every work people hear.
4) Grade difficulty level appropriately. There are a large of factors that affect the difficulty level of listening tasks, but they fall into three main categories according to Anderson and Lynch:
       type of language used;
       task or purpose in listening;
       context in which the listening occurs.
Task 5: Suppose you are teaching a lower intermediate class of middle school students. You want to give them some listening practice. The following listening materials are available. Which texts would you choose? In what order would you use them? 
3. Principles for selecting and using listening activities
Oxford summarizes the following principles for selecting and using L2 listening activities. 
IV. Listening activities
1. Teaching models
  Bottom-up model: In the bottom-up model, listening comprehension is believed to start with sound and meaning recognitions. In other words, ‘we use information in the speech itself to try to comprehend the meaning’.
  Top-down model: In this model, listening for gist and making use of the contextual clues and background knowledge to construct meaning are emphasized. In other words, listening comprehension involves ‘knowledge that a listener brings to a text, sometimes called ‘inside the head’ information, as opposed to the information that is available within the text itself.’
  Three teaching stages:
Pre-listening, during which teachers help the students prepare to listen.
While-listening, during which the focus of students’ attention is led to the listening text and the teachers can guide the students and help them understand it.
Post-listening, during which students are offered with opportunities to integrate what they learned from the text into their existing knowledge and communicate with others using the information in the listening text.
2. Activities
1) Pre-listening activities
a. Look at some pictures before listening to the passage.
b. Read the listening comprehension questions before listening.
c. Set the scene for the students before listening.
d. Listen for the gist of the passage.
e. Listen for specific information
2. While-listening activities
a. Listen and tick: List some objects. Then ask students to listen and tick.
b. Listen and sequence: Listen and number; listen and match
c. Listen and act: “Simon says…”, listen and point.
d. Listen and draw: listen and color.
e. Listen and fill
f. Listen and find out
g. Listen and guess
3.Post-listening activities
a. True of false
b. Multiple choice questions
c. Answering questions
d. Note-taking and gap-filling
e. Complete the dialogue
…
V. Notes in teaching listening
1.  Let students listen to authentic English: songs, rhymes, dialogues, short passages with normal speed and natural pronunciation and intonation
2. Let students be active in listening.
3. Always give students a purpose for listening.


Listening Skills
Principles for Teaching Listening:
Principles of teaching listening in L2 and classroom techniques
Listening is an active, purposeful process of making sense of what we hear. Listening is a receptive skill. That is, it requires a person to receive and understand incoming information (Input).
Principles for Teaching Listening:
1)      Expose students to different types of processing information: bottom up vs. top 
          down.
The bottom up vs. top down processing of information has been proposed by Rumelhart and Ortony (1977) and expanded upon by Chaudron and Richards (1986), Richards (1990) and others. The distinction is based on the way learners attempt to understand what they read or hear. With bottom up processing, students start with the component parts: words, grammar and the like. Top down processing is the opposite. Learners start from their background knowledge, either content schema (general information based on previous learning and life experience) or textual schema (awareness of the kinds of information used in a given situation). There is also interactive processing. The use of the combination of top down and bottom up data processing is called interactive processing.
2)      Expose students to different types of listening:

Any discussion of listening tasks has to include a consideration of types of listening. Here tasks as well as text should be considered. When discussing listening text refers to whatever the students are listening to, often a recording.
The most common type of listening exercise in many textbooks is listening for specific information. This usually involves catching concrete information including names, time and so on.
At other times students try to understand in a more general way. This is global or gist listening. In the classroom this often involves tasks such as identifying main ideas, noting a sequence of events and so on. But these two types of listening do not exist in isolation. Inference is another critical type of listening. This is “listening between the lines”- that is, listening for meaning that is implied not stated directly. It is a higher level skill.



3)      Teach a variety of tasks.

Learners of listening need to work with a variety of tasks. Since learners do the task as they listen, it is important that the task itself does not demand too much production of the  learner. If for example a beginning level learner hears a story and is asked to write a summary in English, it could well be that that the learner understood the story but is not yet at the level to be able to write the summary. It may also be the case that they fail to respond even though they do understand. It may so happen that they understood at the time but forgot by the time they got to the exercise. In this example of a summary task based on a story, it may be better to have a task such as choosing the correct summary from two or three choices.

4)      Consider text, difficulty, and authenticity.

Spoken languages are very different from written language. It is more redundant, full of false starts, rephrasing and elaborations. Incomplete sentences, pauses, and overlaps are common. Learners need exposure to and practice with natural sounding language.
When learners talk about text difficulty, the first thing many mention is speed, indeed which can be a problem. But the solution is not to give them unnaturally slow, clear   recordings. Those can actually distort the way the language sounds. Speed, however, is not the only variable. Brown (1995) talks about “cognitive load” and describes six factors that increase or decrease the ease of understanding.
    
·         The number of individuals or objects in a text.
·         How clearly the individuals or objects are distinct from one another.
·         Simple relationships are easier to understand than complex ones.
·         The order of events.
·         The number of inferences needed.
·         The information is consistent with what the listener already knows.

Any discussion of listening text probably needs to deal with the issue of authentic texts. Virtually no one should disagree that texts students work with should be realistic. However, some suggest that everything students work with should be authentic. However the issue of authenticity is not so simple as it sounds. Most of the recordings that accompany textbooks are made in recording studios. And recordings not made in the studio are often not of a usable quality.
Brown and Menasche (1993) suggest looking at two aspects of authenticity. They suggest this breakdown:
·         Task authenticity
·         Input authenticity

5)      Teach listening strategies.

In considering listening, it is useful to note the items Rost (2002, p. 155) identifies as strategies that are used by successful listeners.

                *Predicting: Effective listeners think about what they will hear.
                * Inferring: It is useful for the listeners to listen between the lines.
                * Monitoring: Good listeners notice what they do and do not understand.
                * Clarifying: Efficient learners ask questions and give feedback to the speaker.
                * Responding: Learners react to what they hear.
                * Evaluating: They check on how well they have understood.

Classroom techniques to be implemented by me in the classroom:

Dictation with a difference: For many teachers listening for specific information means dictation. Dictation as it is usually done presents some problems because it is completely bottom up- students need to catch every word. So dictation is often asking students to do something in a foreign language that is unnatural and very difficult even in the first language. A related problem is that since dictation is a word level exercise, the learners do not need to think about overall meaning. So suitable exercises should be found out to deal with those problems.



Do-it-yourself: Modifying materials to add “Listening for specific information”:
While listening for specifics is the most common type of listening in textbooks, teachers sometimes want to add their own activities. The followings are some ways of listening for specifics.

·         Micro-listening
·         Bits and pieces
·         What do I want to know?
·         Dictation and cloze

Adding gist tasks:
Even though many textbooks concentrate on listening for specific information exercises sometimes transforming them into global listening tasks are as simple as asking “What are they talking”? What words gave you the hints? Here are some other ways to add gist listening.

·         Main ideas
·         What is the order?
·         Which picture?

Listening between the lines: Inference tasks:
Inference depends as much on the text a- what is being said- as it does on the task. However, teachers should try to be aware of inference and look for opportunities to work with it. The following are two places to start:

·         Focus on emotions: How do the speakers feel? How do you know that?
·         Look for background information: Has one or more of the speakers been here/done that/ tried this before? Why do you think so?



  Lecture # 24
Speaking Skills
      What is Speaking?

      Speaking is an interactive process of constructing meaning that involves producing and receiving and processing information (Brown, 1994; Burns & Joyce, 1997). Its form and meaning are dependent on the context in which it occurs, including the participants themselves, their collective experiences, the physical environment, and the purposes for speaking. It is often spontaneous, open-ended, and evolving. However, speech is not always unpredictable. Language functions (or patterns) that tend to recur in certain discourse situations (e.g., declining an invitation or requesting time off from work), can be identified and charted (Burns &Joyce, 1997). For example, when a salesperson asks "May I help you?" the expected discourse sequence includes a statement of need, response to the need, offer of appreciation, acknowledgement of the appreciation, and a leave-taking exchange. Speaking requires that learners not only know how to produce specific points of language such as grammar, pronunciation, or vocabulary (linguistic competence), but also that they understand when, why, and in what ways to produce language (sociolinguistic competence). Finally, speech has its own skills, structures, and conventions different from written language (Burns & Joyce, 1997; Carter & McCarthy, 1995; Cohen, 1996). A good speaker synthesizes this array of skills and knowledge to succeed in a given speech act.

 
What a good speaker does?

      A speaker's skills and speech habits have an impact on the success of any exchange (Van Duzer, 1997). Speakers must be able to anticipate and then produce the expected patterns of specific discourse situations. They must also manage discrete elements such as turn-taking, rephrasing, providing feedback, or redirecting (Burns & Joyce, 1997). For example, a learner involved in the exchange with the salesperson described previously must know the usual pattern that such an interaction follows and access that knowledge as the exchange progresses. The learner must also choose the correct vocabulary to describe the item sought, rephrase or emphasize words to clarify the description if the clerk does not understand, and use appropriate facial expressions to indicate satisfaction or dissatisfaction with the service. Other skills and knowledge that instruction might address include the following: producing the sounds, stress patterns, rhythmic structures, and intonations of the language; using grammar structures accurately; assessing characteristics of the target audience, including shared knowledge or shared points of reference, status and power relations of participants, interest levels, or differences in perspectives; selecting vocabulary that is understandable and appropriate for the audience, the topic being discussed, and the setting in which the speech act occurs; applying strategies to enhance comprehensibility, such as emphasizing key words, rephrasing, or checking for listener comprehension; using gestures or body language; and paying attention to the success of the interaction and adjusting components of speech such as vocabulary, rate of speech, and complexity of grammar structures to maximize listener comprehension and involvement (Brown, 1994). 
     
     Differences Between Oral and Written Communication
Most of us intuitively understand that there are differences between oral and written language.  All communication includes the transfer of information from one person to another, and while the transfer of information is only the first step in the process of understanding a complex phenomenon, it is an important first step.  Writing is a fairly static form of transfer.   Speaking is a dynamic transfer of information.  To be an effective speaker, you must exploit the dynamism of oral communication, but also learn to work within its limitations.  While there is a higher level of immediacy and a lower level of retention in the spoken word, a speaker has more ability to engage the audience psychologically and to use complex forms of non-verbal communication
The written language can be significantly more precise.  Written words can be chosen with greater deliberation and thought, and a written argument can be extraordinarily sophisticated, intricate, and lengthy.  These attributes of writing are possible because the pace of involvement is controlled by both the writer and the reader.  The writer can write and rewrite at great length, a span of time which in some cases can be measured in years.  Similarly, the reader can read quickly or slowly or even stop to think about what he or she has just read.   More importantly, the reader always has the option of re-reading; even if that option is not exercised, its mere possibility has an effect upon a reader's understanding of a text.  The written word appeals more to a contemplative, deliberative style.
Speeches can also be precise and indeed they ought to be.  But precision in oral communication comes only with a great deal of preparation and compression.  Once spoken, words cannot be retracted, although one can apologize for a mistake and improvise a clarification or qualification.  One can read from a written text and achieve the same degree of verbal precision as written communication.  But word-for-word reading from a text is not speech-making, and in most circumstances audiences find speech-reading boring and retain very little of the information transmitted.
On the other hand, oral communication can be significantly more effective in expressing meaning to an audience.  This distinction between precision and effectiveness is due to the extensive repertoire of signals available to the speaker: gestures, intonation, inflection, volume, pitch, pauses, movement, visual cues such as appearance, and a whole host of other ways to communicate meaning. A speaker has significantly more control over what the listener will hear than the writer has over what the reader will read.  For these techniques to be effective, however, the speaker needs to make sure that he or she has the audience's attention--audiences do not have the luxury of re-reading the words spoken.  The speaker, therefore, must become a reader of the audience. 
Reading an audience is a systematic and cumulative endeavor unavailable to the writer.  As one speaks, the audience provides its own visual cues about whether it is finding the argument coherent, comprehensible, or interesting.  Speakers should avoid focusing on single individuals within an audience.  There are always some who scrunch up their faces when they disagree with a point; others will stare out the window; a few rude (but tired) persons will fall asleep.  These persons do not necessarily represent the views of the audience; much depends upon how many in the audience manifest these signals.  By and large, one should take the head-nodders and the note-takers as signs that the audience is following one's argument.  If these people seem to outnumber the people not paying attention, then the speech is being well-received.  The single most important bit of evidence about the audience's attention, however, is eye contact.  If members of the audience will look back at you when you are speaking, then you have their attention.  If they look away, then your contact with the audience is probably fading.
Speeches probably cannot be sophisticated and intricate.  Few audiences have the listening ability or background to work through a difficult or complex argument, and speakers should not expect them to be able to do so.  Many speakers fail to appreciate the difficulties of good listening, and most speakers worry about leaving out some important part of the argument. One must be acutely aware of the tradeoff between comprehensiveness and comprehension.  Trying to put too much into a speech is probably the single most frequent error made by speakers.
This desire to "say everything" stems from the distinctive limitations of speeches:  after a speech, one cannot go back and correct errors or omissions, and such mistakes could potentially cripple the persuasiveness of a speech. A speaker cannot allow himself or herself to fall into this mentality.  At the outset, a speaker must define an argument sharply and narrowly and must focus on only that argument.  There are certainly implications of an argument that are important but cannot be developed within the speech.  These aspects should be clearly acknowledged by the speaker, but deferred to a question-and-answer period, a future speech, or a reference to a work that the audience can follow-up on its own.  Speakers must exercise tight and disciplined control over content.
As a rule of thumb, the audience will remember about one-half of what was said in a twenty-minute talk.  After twenty-minutes, recall drops off precipitously.  Oral arguments should therefore be parsed down as much as possible.   There are very few circumstances in which an audience will recall a great deal of the information in a speech longer than twenty minutes.  Most evidence suggests that audience recall declines precipitously after 16 and one-half minutes.
Oral communication uses words with fewer syllables than the written language, the sentences are shorter, and self-referencing pronouns such as I are common.   Oral communication also allows incomplete sentences if delivered properly, and many sentences will begin with "and," "but," and "except."
The upshot of these differences is that one should not think about speeches as oral presentations of a written text.  Speeches are genuinely different from written prose, and one should not use the logic of writing as a basis for writing a speech.
Spoken: 
· Auditory
 Temporary: immediate reception
· Prosody (rhythm, stress, intonation)
· Immediate feedback

     Planning and editing limited by channel
·  Written:

·   Visual; it can be viewed or in other words it is tangible.
·   Permanent: delayed reception
·   Punctuation;
·   Delayed or no feedback
 
  Unlimited planning, editing, revision:
While writing a message, writer has unlimited time to think and write, and if he feels that the script is not up to the required standards, it can be redone. It is rightly said that writing is an activity, which has much time factor.
2. Background to Teaching Speaking:
· For many years people taught speaking by having students repeat sentence and recite text books dialogues. Audio-lingual Repetition drills were designed to familiarize students with the sounds and structural patterns of the target language. The concept of habit formation of behaviorism, is the theoretical basis of the audio-lingual method. During the late twentieth century, Language acquisition research made us reconsider old beliefs about how people learn to speak.
· Several studies prove that interaction helps people and children learn a language.
· To communicate well in another language, we must make ourselves understood by the people  we are speaking with; 
· Making oneself understood in another language is not easy at beginning and intermediate levels.
· Speaking is a real time activity so speaker has only limited time to plan and edit his speech during a conversation
· So CLT came into practice;

 Following are the two version of CLT
  Two Versions of CLT:
   i) The weak version: the teacher should teach components of language but include 
       communicative abilities.
   ii) The strong version: since students learn through interacting, lesson should consist of  
        opportunities to communicate in the target language.


Important Linguistics elements involved in speaking. 
· Text: 
· Utterance:
· Clause 
·  Phrase
·  Word
·  Morpheme
·  Phoneme
·  Phoneme 
·  Distinctive feature:
· Text:              stretches of language of an undetermined length.
·  Utterance: spoken texts are composed of utterances. An utterance is 
                      something someone says. It may not be a full sentence, as 
                      the concept is used in writing.
· Clause:  A group of words having a subject and a verb.
·  Phrase: A group of words which makes no sense.
·  Word: A word is also called a free morpheme
·  Morpheme: smallest meaningful unit.
·  Phoneme: Smallest unit of sound: syllable 
·  Distinctive feature: how or where a sound is produced when we speak.
 Stress, rhythm, and intonation are called the suprasegmental phonemes.
· I think I know.   I think I know. I think I Know
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Lecture # 25
Principles for Teaching Speaking
Following are the principles for teaching speaking skills in the class.
1: Be Aware of differences between second language and foreign language learning contexts

A foreign language (FL) context is one where the target language is not the language of communication in the society. (Learning English in Pakistan)
A Second language (SL) Context is one where the target language is the language of communication in the society (English in the UK or Spanish in Mexico)
Second language learners include refugees, international students, and immigrants.
2: Give students practice with both fluency and accuracy
Accuracy: Correctness
Fluency is the extent to which speakers use language quickly and confidently with few hesitations or unnatural pauses.
3: Provide opportunities to students for speaking:
· Group work; pair work:
Both pair work and group work have a place in ESL classes.
Using a variety of seating arrangements and groupings of students is important as it allows learners to practice different types of things. Working with others gives students the opportunity to interact with a variety of people and learn from one another. It also encourages cooperation which will help students get along in class and could reduce the number of student outbursts too.
Pair work is harder to monitor than group work because there are going to be many more pairs of students than groups of students. Be sure that everyone has a very clear understanding of the material before beginning any activity. The best way to monitor students working in pairs or groups is to walk around the classroom during the activity correcting students who make mistakes and answering questions. You can gauge the effectiveness of the activity by doing comprehension tests afterwards. If students are having difficulty with material after completing an activity, it is likely that they practiced incorrect structures during the exercise. This is unfortunate and highlights why it is so important to ensure that students understand material by completing practice exercises as a class before asking them to work in pairs or groups. If you find that students have practiced incorrect material, you have to review the key points of the target structure again and be sure to explain everything more thoroughly before using the same activity with another class.
4: Plan speaking tasks that involve negotiation for meaning:
 Some of the following phrases during the negotiation
Expressing disagreement (politely)
I’m afraid we can’t go along with…
That would be difficult for us.
I’m not sure I entirely agree with you on that.
As it stands, I can’t take that back to my client.
Expressing disagreement (strongly)
I’m afraid that’s out of the question.
We simply could not accept…
There is no way we can agree to that.
My client would never agree to that.
Let me be perfectly clear – that proposal is unacceptable.

Expressing understanding of a position, but adding an opposing view
We fully understand the reasoning behind that, but…
I suppose that could be true, but you have to look at the bigger picture.
That may be the case, but…
I see your point. However…
Possibly, but…
Yes, but that’s only one side of the problem.
     Yes, but you have to look at it another way, too
5: Design classroom activities that involve guidance and practice in both transactional and 
     interactional speaking
Interactional Speech: 
· Communication with someone for social purpose. 
· It includes both establishing and maintaining social relationship
 Transactional Speech: 
 Involve communicating to get something done.  Exchange of goods and/or services.

Classroom Techniques and Tasks
Information Gap: It is a useful activity in which one person has information that the other lacks. They must use the target language to share that information. For instance, one student has the directions to a party and must give them to a classmate. 
Jigsaw activities
It can be in a form of pair or group. Each person in a pair or group has some information the other person needs. E.g . One student could have a timetable for train travel in Canada. Another could have a map of Canada. Without showing each other the visual information, they must speak English to plan a one-week.
Tango Seating:  One student’s right shoulder is next to the other student’s right shoulder and they are facing opposite directions. This arrangement allow them to hear one another but not see what is being drawn or constructed on their partner’s desk.
Role plays are excellent activities for speaking in the relatively safe environment of the classroom.
Simulations are more elaborate then role plays. In a simulation, props and documents provide a somewhat realistic environment for language practice.
For example. In a Language Class about the grocery store, a teacher    might bring in “products” for the students to buy ( a box of crackers, coffee, a jar of jam) and even play money for making their purchases. A checkout counter would be set up for the students to practice transactional speaking with the cashier.
Contact Assignments: Involve sending students out of the classroom with a stated purpose to talk to people in the target language. This can be called as a project in language teaching, student can visit a travel agent to seek information about different airlines. Such projects give confidence to the students and they learn language in a real context, which is the need of the time.
Note: Read more about these techniques.
Speaking in the Classroom 
Beware of Unequal Power Discourse:
Research has demonstrated that teacher-dominated classroom talk is one type unequal power discourse. Which means that the teacher usually has the power to determine the topics, distribute the turns, give feedback, and ask most of the questions among other things. 
Read your book Practical English Teaching for more details by David Nunan.
What is Reading?
Reading is a fluent process of readers combining information from a text and their background knowledge to build meaning. The Goal of Reading is Comprehension.
What is Strategic Reading? 
The ability of a reader to use a wide variety of reading   strategies to accomplish a purpose for reading. Good readers know what to do when they encounter difficulties. Fluent Reading is the ability to read at an appropriate rate with adequate comprehension. Meaning does not rest in the reader nor does it rest in the text.  The reader’s background knowledge integrates with the text to create the meaning.  The text, the reader, fluency and strategies combined together define the act of reading. 
Reading is a process of constructing meaning by interacting with text; as individuals read, they use their prior knowledge along with clues from the text to construct meaning. Research indicates that effective or expert readers are strategic (Baker & Brown, 1984a, 1984b). This means that they have purposes for their reading and adjust their reading to each purpose and for each reading task. Strategic readers use a variety of strategies and skills as they construct meaning (Paris, Wasik, & Turner, 1991).
A strategy is a plan selected deliberately by the reader to accomplish a particular goal or to complete a given task (Paris, Lipson, & Wixson, 1983; Paris, Wasik, & Turner, 1991). When students are able to select and use a strategy automatically, they have achieved independence in using the strategy. Along with the strategies that expert readers use, they also use a number of comprehension and study skills. It is clear from research that readers develop the use of strategies and skills by reading and writing and being given the support they need to grow in these processes (Wells, 1990).
The goal of all reading instruction is to help students become expert readers so that they can achieve independence and can use literacy for lifelong learning and enjoyment. Learning to use strategies effectively is essential to constructing meaning. Readers who are not strategic often encounter difficulties in their reading (Paris, Wasik, & Turner, 1991). These early difficulties in reading may influence the way readers learn throughout the rest of their lives (Anderson, Hiebert, Scott, & Wilkinson, 1985). 
 Teaching reading has at least two aspects. 
  1st : It can refer to teaching learners who are learning to  read for the very first time.
  2nd : Teaching reading refers to teaching learning who 
         already have reading skills in their first language.

Lecture # 26
Background to the Teaching of Reading Skills
Reading is an Important Skill for learners of English as a second Language. For most of these learners it is the most important skill to master in order to ensure success not only in learning English, but only in learning in any content class where reading in English is required. With strengthened reading skills, learners will make greater progress and development in all other areas of learning. 
Silent Reading:
Reading is primarily a silent activity. The majority of reading that we do will be done silently. In western cultures oral reading was the primary practice until 19th century. In about 1880 a debate began on the advantages of silent reading versus oral reading.  Huey compiled a summary of the early studies on oral versus silent reading and came out strongly in favor of silent reading. However, today many teachers still believe that oral reading is the best approach for teaching. Let me emphasize here that reading is primarily a silent activity. Classroom approaches to teaching reading should emphasize the silent nature of this skill and avoid overemphasis on oral reading.
Different strategies are used when reading orally than when reading silently. Since comprehension is the goal of reading, your primary focus in the classroom should be on getting meaning from print. Make silent reading the goal in your classroom instead of using oral reading.
Reading Processes:
Reading is a complex cognitive process of decoding symbols in order to construct or derive meaning reading comprehension. It is a means of language acquisition, of communication, and of sharing information and ideas. Like all language, it is a complex interaction between the text and the reader which is shaped by the reader’s prior knowledge, experiences, attitude, and language community which is culturally and socially situated. The reading process requires continuous practice, development, and refinement. In addition, reading requires creativity and critical analysis. Consumers of literature make ventures with each piece, innately deviating from literal words to create images that make sense to them in the unfamiliar places the texts describe. Because reading is such a complex process, it cannot be controlled or restricted to one or two interpretations.
Understanding the process of reading has been the focus of much research over the past 125 years. Reading Process Models can be categorized into three categories:
    

Bottom up Model: 
A phonics approach to teaching reading supports a bottom up model;
Many teachers and researchers suggest that for readers need not break a  word down into its smallest parts, the  individual sounds. When a reader comes to unknown word he or she can sound out the word because of the knowledge of the individual units that make up the word. 
Phonics is a method, not the goal for teaching reading; One element of a bottom-up approach to reading is that the pedagogy recommends a graded reader approach. All reading material is carefully reviewed so that students find it easy.
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The approach (to teaching reading) that is accepted as the most comprehensive description of the reading process is an interactive approach. This … combines elements of both bottom-up (fundamental basics of letter and sound recognition) and top-down (comprehension is achieved by using background knowledge and making predictions) approaches. The best readers in any language are those who combine elements of both. For example, most readers begin reading by using top-down reading strategies until there is a problem, and then they shift to bottom-up strategies. Have you ever read something quickly and suddenly come to several new words? You are required to slow down your reading to decode the new words. When you do this, you are using bottom-up strategies to understand the words. The best readers in any language are those who use interactive reading, which integrates elements of both bottom-up and top-down reading. In the development of a reading syllabus, it is important to consider the balance that you will give to these processes.
Beginning-level readers should be exposed to a strong bottom-up component. This is perhaps the greatest weakness in the development of many reading syllabi. Little or no attention is given to the explicit of bottom-up reading. A guideline that you could follow in preparing a syllabus for beginning level readers is allocating 50 percent of your syllabus to teaching bottom-up skills, 30 percent to top-down skills, and 20 percent to interactive skills. With a strong foundation in bottom-up skills, beginning-level readers will become more-proficient readers more quickly. Systematic phonics instruction is a bottom-up approach to reading that should be integrated into reading materials for beginning proficiency-level readers. However, the reality is that most textbooks do not deal with phonics instruction. 
There are also effective phonics programs that provide teacher instruction as well as online learning support. Since much of the learning necessary for successful phonics skills is individual, the computer- based learning environment is a particularly good resource for English-language teachers. One such program is Reading Horizons. Reading Horizons consists of 30 lessons. The lessons divide the 42 Sounds of English into four consonant sounds and one vowel sound per lesson and systematically introduce the letters by name and sound. Students then learn how to blend the consonant and vowel sounds. They are then taught Digraphs and diphthongs, followed by Special Vowel Sounds. Reading Horizons teaches beginning readers Five Phonetic Skills for effectively decoding sounds in English. The Five Phonetic Skills are: 
· When one guardian consonant — and nothing more — follows the vowel, the vowel will be short.
· When the vowel is followed by two guardian consonants and nothing more, the vowel will be short.
· When a vowel stands alone, it will be long.
· Silent E makes the first vowel long.
· When vowels are adjacent, the second vowel is silent, and the first vowel is long.
In addition, Reading Horizons teaches Two Decoding Skills:
· If there is only one guardian consonant following the vowel, that consonant will move on to the next syllable.
· When a vowel is followed by two guardian consonants, the consonants will split. The first consonant will stay in the first syllable, and the second consonant will move on the next syllable.
The program can be accomplished in the classroom with a trained teacher who understands the teaching methodology used by Reading Horizons. In addition to explicit classroom instruction, the lessons can be delivered via computer. The computer program guides the students through the lessons and provides auditory as well as visual input for learning the phonics rules.
Intensive Reading
· Within a Bottom-up approach to reading, the classroom focus is on Intensive Reading. 
· Intensive Reading involves a short reading passage followed by textbook activities to develop comprehension and a particular reading skill.
Top Down Model: 
· Begin with the idea that comprehension resides in the reader.
· The reader uses background knowledge, makes predictions, and searches the text to confirm or reject the predictions that are made.
·  A passage can be understood even if all of the individual words are not understood.
· In this approach teacher focuses on meaning generation activities rather than mastery of word recognition. Goodman (1976) a strong advocate of top-down approach criticizes Bottom up Models because the readers become “word caller” who can read the words on the page but do not understand what they have read.
A meaning-based approach to reading is supportive of top-down models of reading.
 There are four features of meaning-based approach
· It is literature-based approach
· Whole language is student-centered.
· Reading is integrated with writing
· Emphasis on constructing meaning
Extensive reading plays a key role in top-down approaches to reading. Extensive reading means reading many books.




Interactive Models of Reading: This type combines elements of both bottom-up and top down models.
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                                               Lecture # 27
                               Writing Skills   
What is Writing Skill?
(Writing Skills) reading comprehension and writing. Depending on the place it occupies in the examination system, the assessment of mediation skills may belong to the oral or writing skills.
Writing is a medium of communication that represents language through the inscription of signs and symbols. In most languages, writing is a complement to speech or spoken language. Within a language system, writing relies on many of the same structures as speech, such as vocabulary, grammar and semantics, with the added dependency of a system of signs or symbols, usually in the form of a formal alphabet. The result of writing is generally called text, and the recipient of text is called a reader. As human societies emerged, the development of writing was driven by pragmatic exigencies such as exchanging information, maintaining financial accounts, codifying laws and recording history. 
· It is both a physical and a mental act. At the basic level, it is the physical act of committing words to some medium whether it is an email composing or penning down ideas on a paper.
· On the other hand, Writing is the mental work of inventing ideas, thinking about how to express them, and organizing them into statements and paragraphs that will be clearer to a reader.
· Its purpose is both to express and impress.
· It is both a process and a product.
Background to the teaching of Writing
· Concerns with teaching of writing goes back to thousands of years.
· Up until the early twentieth century, writing instruction was based on some rigid set of assumptions: Good writing was done from a set of rules and principles.
Teacher’s duty was to relate these rules and students then wrote in response to selected written texts following the rules of good writing.
· A student essay was then graded for its grammatical accuracy and correct organization as well as it content.
· This idea was given clearly for Harvard University’s entrance requirements of 1874.
· This was the time when rules of writing were concerned more with correctness of form over function, like we do in native language.  
· A movement for more progressive writing instruction started in 1911 when the national council of teacher of English (NCTE) was founded.
· NCTE protested against the rigid practices of writing.
· In 1960, a broader understanding of writing and the teaching of writing began to take hold in classroom. 
· Second language writing instruction generally included the principles and methods followed in first language writing classes, however, additional concerns surfaced in the 1960s.
· EFL/ESL instructors began to recognize that certain writing problems seem to be related to students’ first languages.
· In 1960, Robert Kaplan introduced the idea of contrastive rhetoric, or the comparison of different types of writing in terms of organizational patterns.
· Kaplan says in his essay: “Each language and each culture has a paragraph order unique to itself, and…….part of the learning of a particular languages is the mastery of its logical system”
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· Scholars of first language writing, Peter Elbow and Donald Murray called for teachers to take student writers’ needs into consideration. 
· This methodology has been called “ Expressivism” ?
· Teachers are seen as facilitators to urge students to write without thinking to the “ the rules” of writing.
· 
Peter Elbow encouraged “FREE WRITING”.  
· In 1970s, interest in cognitive science and sociology of languages broadened writing instruction even further.
· Cognitivism: 
· In cognitivism, critical thinking and problem solving are of greatest importance. 
· Cognitivism encourages brainstorming, drafting, and conferencing among students and with the instructor, to work out the substance of writing. 
· These trends continued into the 1980s and 1990s when ESL settings concerns for diversity, bilingualism/multilingualism and political issues informed the teaching of writing. 
· Writers were seen belonging to social constructionism:

In this view, the language and form of writing arise from the target community 
· A concrete way in which these concerns took shape was in the formation of WAC( writing across the curriculum) programs.
· In WAC, students were taught explicitly how to write in different disciplines.
WAC appeared in the second language learning in the form of adjunct programs.
· Most Recently, Larsen-Freeman (2000) encourages teachers to adopt some form of principled eclecticism. Principled eclecticism encourages instructors to consider carefully the different trends and ideas that occurred historically, and choose those that most closely fit the needs of a particular classroom or individual student.
Principles for teaching Writing
We will talk about some principles that every teacher should consider while planning a course, whether it is a writing course, or a course in which writing will play a part. These principles can be adapted to many different learning situations.
· Understand your students’ reason for writing
· Provide many opportunities for students to write
· Make feedback helpful and meaningful
· Clarify for yourself, and for your students, how their writing will be evaluated: what is rubric; a kind of scoring grid that elaborates the elements of writing that are to be evaluated.
  Note: Read details about these principles from your text by David Nunan.







Lecture # 28
Classroom Techniques and Tasks for Writing Skills
Today, we will talk about some techniques and tasks, can be used to teach writing. All of these techniques are part of what has been called process approach or process writing. What is process approach or process writing?   Kroll points out:
The “process approach” serves today as an umbrella term for many types of writing courses….what the term captures is the fact that student writers engage in their writing tasks through a cyclical approach rather than through a single shot approach” In other words, these activities serve to encourage brainstorming, drafting, writing, feedback, revising, and editing in a cyclical fashion. These types of activities encourage the idea that learning to write is more than creating a final product. It is the learning of series of skills leading to that product.
Invention Techniques: 
i) Brainstorming
ii) Word mapping
iii)  Quick writing
Invention Techniques:
iv) Brainstorming:
v) Can be done individually or in pairs or in groups.
vi) Give students plenty of time for this activity.
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 Word Mapping:
vii) It is more visual form of brainstorming. 
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Quick writing: 
viii) Students begin with a topic, but then write rapidly about it. You can give the students a time limit, usually 10 -15 minutes and instructs them not to erase……
ix) Writing: Drafting, feedback, and Revising
x) Once students develop their topics and ideas, it is time for them to write their first draft.
Ample time should be given for the first draft, and students should be reminded that they need to focus on the development of ideas and the organization of those ideas more than the development of perfect grammar, punctuation, or spelling.
xi) Writing: Drafting, feedback, and Revising
xii) After the draft is handed in, the instructor can make comments, but only in keeping in mind with the instructions given to students.
xiii) Make Comments more on ideas and Organization than on grammar and spellings.
xiv) Peer feed back can be utilized at this point of time.
xv) After receiving the feedback, students begin the process of revising their papers.
xvi) Have discussion with students on 
xvii) What is revision?
xviii) What is correction of mistakes?
Proofreading and Editing:
· Before the final draft is turned in for evaluation.
· Students should read for mistakes in spellings, grammar, punctuation and so forth.
· Students can help each other to proofreading and edit.
· Teacher’s involvement in proofreading and editing need to be minimum. To develop independent writers, it is important that students learn to proofread and edit on their own as much as possible.







Lecture # 29
Pronunciation
In this lecture, we will talk about the sound system of language, and will see how this system can be taught.
What is Pronunciation?
People think of pronunciation as the sounds we make while speaking. Pronunciation is the way a word or a language is spoken, or the manner in which someone utters a word. If one is said to have "correct pronunciation", then it refers to both within a particular dialect. A word can be spoken in different ways by various individuals or groups, depending on many factors, such as: the duration of the cultural exposure of their childhood, the location of their current residence speech or voice disorders. As speakers of language, we need to be able to understand each other with relative ease.
Native speakers’ pronunciation patterns reflect commonly accepted speech communities. We consider seeing pronunciation in terms of speech production. 
The Longman Dictionary of Applied Linguistics emphasizes “ the way sounds are perceived by the hearers” to define pronunciation. (Richards Platt, Weber, 1992) An emphasis on hearers’ perception is especially relevant. The way we pronounce words, phrases and sentences communicates considerable information about: Who we are, how do we talk?  etc. As Language teachers, we need to know that Variation is a central feature of English Pronunciation.
Background to teaching of Pronunciation
The place of pronunciation teaching in the ESL/EFL classroom has gone through periods of dramatic change.
Difference Between Accent and Dialect
In linguistics, an accent depends mostly on pronunciation of specific words or phrases. An accent is the manner in which different people pronounce words differently from each other. A dialect is a variation in the language itself and not only in the pronunciation. Dialect is a type of language that is derived from a primary language.
Let’s talk about the three primary orientations.
First Orientation: 1940s-1950s- “Listen carefully and repeat what I say”
The first orientation depends on the learners’ abilities to imitate the sounds they hear.  Grounded in theories of Behaviorism, 
“Listen carefully and repeat”
Reflecting the first orientation, classroom procedures assume that learners with a “ good ear” will be able to figure out how to pronounce English through guided exposure to reliable models.
Problem is that learners differ in how effectively they are able to really listen to and discern (recognize) the sound system of a new language.
Since beginning learners “hear” the English sound system through the filter of their first language, they may need training in how the sound system of their first language and of English may differ in both obvious and subtle ways.
Second Orientation: 1960s-1970s- “ Let’s analyze these sounds closely to figure our how to pronounce them more clearly”
 i) Explicit Presentation
 ii) Intensive practice with specific sounds 
 iii) keeping in mind learners’ mental abilities.
 iv) Teacher’s instructions help learners compare features of sound system 
      English with features of their native languages.
 v)The teacher may introduce diagrams, charts, and video clips that show 
     visually particular locations in the mouth  where specific sounds are 
     produced. E.g Consonants chart, Vowel chart.
vi)  Teacher may introduce IPA systems to the students.
Third Orientation: 1980s and beyond (communicative and task-based language teaching)- “ Let’s start using these sounds in activities as soon as we can while I provide cues and feedback on how well your are doing” Brief Explanations of how sounds are produced, but shifts quickly to interactive classroom activities that are controlled, guided and increasingly more extemporaneous in nature. Third orientation teacher highlight importance of genuine communication in classrooms.
Helping learners to use target language sound patterns as quickly and interactively.
Classroom tasks are structured for leaners to focus on the expression of meaning while teachers listen in; monitor how well their students are doing and lend support. 
 

This process can be accomplished through a four stage sequence.
1)    Identify what sounds or sound patterns might be in need of   improvement.
2) Find real-world contexts of natural language use with many natural 
         occurrences of the identified sounds or sound pattern.
3) Design communication-based classroom tasks of genuine language use 
        that incorporate the identified sounds.
4) Develop at least three or four tasks that may be used to recycle the focus 
      for instruction while providing new context for practicing the target sound 
      patterns
The domain of the third orientation is expanded to give greater attention to other features of the sound systems than individual vowels and consonant sound. Attention to such suprasegmental dimensions as word stress, sentence stress, rhythm, and intonation becomes a priority. 
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Principles of Teaching Pronunciation:
i) Foster Intelligibility during spontaneous speech. 
While teaching pronunciation to students, intelligibility is a must. If a learner works on pronunciation, and puts much efforts to speak like natives; while doing so, if fails to be intelligible then the purpose of communication cannot be fulfilled. Personalized way of speaking. Spontaneous and natural.  Avoid eliciting sounds in isolation
ii)   Keep affective Considerations in Mind
                     Peer pressure, Reluctance in pronunciation practice, Fear of rejection
iii)   Avoid the teaching of individual sounds in Isolation
         Teach connected speech
         Sounds in the context of words, phrases sentences
         Practice pronunciation in interactive tasks
           Provide Feedback on Learner’s progress
Support them, guide them. Provide cues for improvement. Feedback by teachers, peers, self-awareness
   iv)    Learner is in control of changes in pronunciation
· Teacher as language coach: 
·  Learner will make his own improvement
Classroom tasks and techniques read from your book  practical English teaching
     by David Nunan






Lecture # 30
Vocabulary Teaching
What is Vocabulary?
Words are clearly vocabulary but what about groups of words like absolutely fantastic,  absolutely free, absolutely good, at once, in a minute, in a jiffy, portable tv etc. These group of words are called multiunit words.
How to learn these multiword units?
· Deliberately learning them as units.
· Searching for these units in texts.
Palmer(2005) says that the most important fundamental guiding principle for those who are anxious to be proficient in foreign conversation….is to Memorize perfectly the largest number of common and useful word groups.
Word Family:
A word family is the base form of a word plus its inflected forms and derived forms made from affixes. In English language, inflections include third person -s, -ed, -ing, plural -s, possessive -s, comparative -er and superlative -est. .
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Background to Teaching Vocabulary:
Vocabulary teaching and learning fit into the broader framework of a language course. One way to make sure that there  is a balanced range of learning opportunities is to see a language course as consisting of four strands:
There four stands are as follows:
·  Learning from meaning-focused input- learning through listening and reading.
·  Deliberate language-focused learning-learning from being taught sounds, vocabulary, grammar, and discourse.
·  Learning from meaning-focused out-learning by having to produce language in speaking and writing
·  Developing fluency –becoming quick and confident at listening, 
           speaking, reading and writing
Principles of teaching Vocabulary:
1) Focus on the most useful vocabulary first.
 The most useful vocabulary that every English language learner needs whether they use the language for listening, speaking, reading or writing or whether they use the language in formal and informal situations is the most Frequent 1000 word families of English. It covers
75% if running words in academic texts and news papers.
80% of running words in novels.
85% of words in conversation.
It contains most of the 176 function word families ( a, the, of, because, oculd) and words like keep, kind, know, lack, and land.
The next most useful list is the second 1000 words of English.
(http://www.vuw.ac.nz/lals/div1/aw1)
Low Frequency Words
High Frequency Words


2: Focus on the Vocabulary in the most appropriate way.
The first think to see which words to teach and how. English language is affected by other languages. The core of the English language is the Germanic Words from Anglo Saxon and Norse which make up most of the function words and well over half of the first 1000 words of English. 60% words in came from French (through Conquest), Latin (through religion) or Greek. High frequency words cover a large proportion of the running words of text, they provide a helpful context to allow learners to guess the meanings of Low frequency words. Using word parts to help remember words ;Guessing from the context; Word Cards;Dictionary ;Helping learners to consult dictionary
3: Give Attention to the high frequency words across the four strands of a course.
High frequency vocabulary (HFV) needs to occur in all the four strands of a course. It should get deliberate attention through teaching and study and should be met and used in communicating messages in listening, reading and writing. HFV should also be fluently accessible for receptive and productive use.   Encourage Learners to reflect on and take responsibility for learning.
· ---------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------
· Teacher can learners in the following ways:
inform the learners of the different types of vocabulary
Train the learners in the various ways of learning so that they are very familiar with the range 
of learning options for them. Provide genuine opportunities for learners. Provide encouragement……
Classroom Techniques
These techniques are grouped under the four strands already discussed in the background section.
Meaning-focused input activities:
These involve the learners focusing on understanding messages where there is a low density of new vocabulary. Teacher can read to learners from graded readers, briefly noting difficult words on the board and giving quick translations or definitions.  The reading can be done as a serial with the story unfolding week by week. Doing regular silent extensive reading of graded readers is a vital means of vocabulary development as well as providing numerous other benefits. Learning through meaning-focused input can come from presenting talks to each other for reading other learners’ writing.
  Deliberate Learning Activities: 
   These involve direct study or direct teaching:
· Having meanings of words explained and examples of use provided
· Learning prefixes and suffixes
· Studying vocabulary on bilingual word chars
· Learning and using mnemonic techniques like the keyword technique to help remember vocabulary
· Doing cloze exercises where the missing words in a text are recently met items. Building word families by adding suffixes or prefixes.
Meaning-focused output activities:
      These involve producing spoken or written messages:
An effective way of turning input into output is to base speaking and writing activities on written input.
Fluency activities: 
These involve receiving or producing easy messages with pressure to go fast.
· A basic listening fluency activity involves the learners pointing to or writing numbers as the teacher quickly says them in an unpredictable order.
· At a slightly more advanced level learners can listen to stories from graded readers which are well within their vocabulary knowledge. 
· Speaking fluency activities involve speaking on very familiar topics with some pressure.
· Meaning-focused output activities:
Fluency:
Very elementary reading fluency activities involve learners responding orally to flashcards of words and phrases. Once learners have a vocabulary of around 700 or 800 words, they can do 
Speed reading: Speed writing involves writing under time pressure about topics that are very familiar or that have just been read and talked about.
What is graded reading?
Graded Readers are books of various genres that are specially created for learners of foreign languages. They may be simplified versions of existing works, original stories or books that are factual in nature. They are ‘graded’ in the sense that the syntax and lexis are controlled in order to make the content accessible to learners of the language.
Vocabulary in the Classroom
Focus on the most useful vocabulary first:
For elementary and intermediate learners, teachers should use material that is at a suitable level. Focus on the vocabulary in the most appropriate way.
Balance attention across strands
Learning from input. Graded readers are books written within a controlled vocabulary. Some graded readers are considerably reduced simplifications of well-known texts like: Robinson Crusoe, Lord Jim, Free Willy, the Secret Garden, and The boys from Brazil. Others are original stories written especially for language learners within a controlled vocabulary.  These are
Oxford Bookworms,
Cambridge English readers
Penguin Readers
Heinemann Guided
Learning Output:
Speaking activities with a vocabulary focus need to be monitored carefully to make sure the target vocabulary is getting attention.
Fluency Development: 
Four minute delivery of 4/3/2 activity and the accompanying part from two minute talk. The teacher’s role is to focus on the most useful vocabulary to provide strategy training for the low frequency vocabulary to ensure that vocabulary learning has a chance to occur in all parts of a course and to help learners take control of their own vocabulary learning

.



Lecture # 31
How to teach Grammar?
What is Grammar?
Grammar is the structural foundations of our ability to express ourselves. The more we are aware of how it works, the more we can monitor the meaning and effectiveness of the way we and others use language. It can help foster precision, detect ambiguity, and exploit the richness of expression available in English. And it can help everyone--not only teachers of English, but teachers of anything, for all teaching is ultimately a matter of getting to grips with meaning.
(David Crystal, "
·  Grammar is set of rules specifying the correct the order of words at sentence level.
· “ a description of the structure of a language and the way in which units such as words and  phrases are combined to produce sentences in the language” Longman Dictionary of Applied Linguistics.
· Sentences are acceptable if they follow the rules set out by the grammar of the language.
· A subject followed by verb followed by an object. SVO
· Grammarians distinguish between prescriptive grammar and descriptive grammars.
Following sentences would be judged ungrammatical by prescriptive grammarians, however, they were all produced by native speakers, and would therefore find their way into a descriptive grammar.
·  Everybody is ready now, aren’t they?
·  Neither Fahim nor Haseeb had to work late, did they?
·  Someone has deliberately made themselves homeless. 
· Anyone running a business should involve their spouse
Background to the teaching of Grammar:
· The place of grammar in the language classroom  has had checkered history.
· 30 years ago, language and grammar teaching were the same things.
· The primary aim of teaching was to ensure that leaners mastered the grammar, pronunciation and vocabulary of the language.
· The dominant methodology was Audiolingualism derived from structural linguistics and behaviorist psychology.
· What is ALM of foreign language teaching?
· Present a new language item to be learned, giving a clear demonstration of its meaning through nonverbal means such as pictures or actions.
· Do not give grammatical explanations.
· Model the target pattern, using number of examples.
· The heart of the ALM is the substitution drills.
In 1970, two development had major effect on language teaching.
· Firstly, researchers began to look at the order in which learners acquired the grammar of the language.
· Before this, it was assumed that the learners first language had strong effect on the order in which grammatical items were acquired.
· After research it was suggested that acquisition order are determined by the nature of the language to be learned, rather than through a contrast between the first language and the target language.
· The Second Development proved that language was a vehicle of
 communication. 
· This development led directly to the development of CLT.
· Two recent related trends in language teaching are:
· Focus on form: 
· Consciousness-raising
· Focus on form refers to the practice of explicitly drawing students’ attention to linguistic features within the context of meaning-focused activities.
· Communication comes first, and a focus on form comes second.
· Consciousness –raising is a type of focus on form approach to grammar teaching.
According to Larsen-Freeman (2001, p.39-40) Students are not required to produce the target structures, instead they need to be aware of the target grammatical items through discovery oriented tasks.
Principles for teaching Grammar
1. Integrate both inductive and deductive methods for grammar teaching.
· In deductive classroom, the teacher gives a grammatical explanation or rule followed by a set a exercises designed to clarify the grammatical point and help the learner master the point.
· In inductive procedures reverse this process. we present the learners with samples of language and through a process of guided discovery, get students to work out the principle or rule for themselves.
· Which approach is better?
· It depends on the grammar point being taught and the learning style of the students.


2. Use tasks that make clear the relationship between grammatical form and 
    communicative function.
· Many grammar-based courses are relatively ineffective because they teach grammar as an abstract system. 
· They present language as isolated sentences, and fail to give learners a proper context for grammar point.
· Teaching was largely limited to the form of the new grammatical item.
We cannot do away with teaching grammar altogether-
· The solution is to present the grammar in a context that makes clear the relationship between the grammatical form and the communicative function.
· E.g. When teaching the passive voice, show Why the passive voice is used-to place emphasis on the action rather than the doer.
3. Focus on the development of procedural rather than declarative knowledge.
· In the field of language learning, declarative knowledge is the knowing language rules. 
· Procedural knowledge is being able to use the knowledge for communication.
· There are many learners who know the rules but fail to use them while writing or speaking.
· There are some learners who have declarative knowledge but lack procedural knowledge. Vast majority of native speakers fall in this category
· Declarative knowledge can facilitate the development of  procedural knowledge, it is not necessary and sufficient condition for the development of such knowledge. 
· Students need to develop mastery of target language items not by memorizing rules, but by using the target items in communicative contexts.
· This learning through use or learning by doing principle is one that has come to us through the approach to education known as experientialism
Classroom techniques and Tasks
Doughty and Williams (1998) distinguish between techniques in which the grammar point is implicit and those in which grammar point is explicit.
Ur (1996) places techniques on a continuum from those that focus on accuracy to those that focus on fluency. 
Nunan categories techniques into two parts. 
i) Reproductive techniques in which learners basically reproduce models 
 provided by the teacher or the textbook 
ii) Creative techniques in which learners have the freedom to use a range of structures to express their meanings.
iii) Input Enhancement: it refers to the language that is made available to the learner. 
iv) It is a technique for getting students to notice the grammar item that the teacher wants to introduce.
v) With this technique, teachers draw students’ attention to items that are meant to be noticed by “Flagging” them in some way; such as through highlighting , underlining, or coloring. 
vi) Such Awareness-raising techniques are at the accuracy end of UR’s accuracy-fluency continuum. 
vii) For third person singular possessive determiner:
Once upon a time there was a king. He had a beautiful young daughter. For her birthday, the king gave her a golden ball that she played with every day. The king and his daughter lived near a dark forest….(Daughty and Williams
[bookmark: _GoBack]Consciousness-raising: 
Consciousness raising activities are designed to get learners to notice a particular grammatical feature or principle. However, learners are not required to use or practice the target item.
Read the example and work out the rule for the correct order of direct object and indirect object.
We took a gift for the teacher.
We took the teacher a gift.
He recited a poem for his girlfriend.
He recited his girlfriend a poem.
Grammar Dictation (Dictogloss, as it is called by its creator, Ruth Wajnryb) 
It involves learners collaborating in small groups, actively using their language and reflecting on the way grammar works in context. (reinforcing form/function relationship) It also encourages students to reflect on their own out put.  The technique is a relatively simple one. The teacher dictates a passage containing target language forms at normal speed. Students take notes and  then work in small groups to recreate  the original passage.
Garden Path:
Teacher: look at these examples for making superlative adjectives.
Writes on the board. Cute- the cutest; grand –grandest
Now make superlatives out of “beautiful”, “ outrageous”

“expensive”….ok, now  what have you written? 

S: Beautifulest, outrageousest, espensivest
Teacher: No, for these words, the superlative forms are “the most beautiful”……..
Work in groups and figure out the rule……..
Ali’s group 
S: it is about how big the word is. If it’s a big word, you use ‘most’.
T: Big. Hmm. How do we measure the size of words?
S: the number of syllables.

Lecture # 32
Review of Lectures
During the course of thirty one lectures covered under the course title of TEFL, we have attempted to have both a microscopic as well as a macroscopic view of the subject under study. As the course title suggests, TEFL deals with the essential teaching perspective and the development of the same. For students who will ultimately become teachers, and rightly called as prospective teachers at present, it is crucial to develop the pedagogic perspective to language and its related areas. The above mentioned macroscopic view of the course takes into consideration the key terms defining and shaping TEFL. These include concepts regarding a principle, an approach, a method, a techniques and strategies all of which are irrelevant to the teaching of English. It is important to keep in mind that teaching of English is done in the social and cultural context of a non- English speaking community. This justifies the course description i.e. the teaching of English as a foreign language. Teaching of any language becomes a greater challenge if it is to be done in the absence of useful resources like social, cultural and community context. Since language learning is primarily social in its nature, which is to say that it is not possible to learn a language if there is no social input for the learner to first incorporate the elements of that language in order to later use those elements in his own speech and writing. Therefore the teacher’s challenge is to compensate for the absence of language exposure at the social level. In order to meet the learner’s English language learning needs in the absence of any social input of language. 
This opens interesting avenues for EFL teachers and researchers. New methods are devised, new principles, laid down, new strategies experimented with and now techniques adopted. We have attempted to capture this ever innovative scenario of teaching of English as a foreign language through providing an overview of  the history of English language teaching methods, their relevant principles and techniques as they are deliberated and adopted worldwide. From Grammar Translation method to Direct Method, from traditional drill based Audio Lingual Method to interaction based Communicative language teaching, all this overview is an effort to familiarize the prospective teachers and currently the students with the scenario of TEFL. 
The second and yet more interesting has been the exploration of language and its skills. The four basic skills of language namely listening, speaking, reading and writing, and their teaching has been another area of micro focus of this course of TEFL. Each skill has its own utility, significance and its own challenges to offer to the language learners. Therefore it is essential for the language teachers or potential language teachers to be familiar with what the teaching of each of these skills entails. 
This is not to say by any means, that TEFL and its scope is restricted to the teaching of the above mentioned areas. There are a lot of areas and aspects to be covered still. This is the rationale for having the course of TEFL split into two semesters. In the next semester, we hope to cover topics which are relevant to contemporary teaching practices of English as a foreign language such as lesson planning, classroom management, micro teaching, text book adaptation and audio visual aids and so on. 
Hope to see you in the next semester as well, till then Allah Hafiz
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FIGURE 6.3. Example of a word map.
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Core Meanings:
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